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Delivering non-patient facing placements within an integrated care board
(ICB)-utilising multi student models across a team, sharing learning and
outcomes to enable future growth.
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Background
Practice-based learning is an integral part of healthcare programmes and is a requirement to gain registration with a regulatory body. With a growing number of training

places, the demand for placements increases and more practice-based learning opportunities are needed.
The delivery of placements during the pandemic saw innovation and growth in the diversity of placements and non-patient facing placements, through leadership and

research focused learning opportunities. Non-patient facing placements provide the opportunity for students to develop a range of key, transferable skills in diverse
settings (Health Education England 2021).

The placement expansion team within NHS Kent and Medway have a responsibility to support the growth of placements across the system. The team consists of two
occupational therapists and a school nurse, who are educators, a project assistant and team manager, enabling us to embrace a multi-student model.
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In designing the placement, we wanted to make sure we were able to create
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educator, to enable learning needs to be discussed, expectations to be

explored, and a welcome pack shared.
Placement structure

To manage the workload and resources, we needed to consider students’ learning
requirements so activities could be delivered concurrently. Development sessions
were delivered including activities to identify and reflect on their learning,
leadership, and communication styles alongside project management and data
analysis training. A choice of projects was identified for the students to lead that
Project R — were based on the team’s workstreams with the overarching goal of improving
placements within Kent and Medway. Time was allocated at the weekly team
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Each pair of students participated in weekly individual and peer supervision with
their respective educator. One supervision relationship included meetings with the

educator and a physiotherapy long arm supervisor to ensure that professional

Student peer working
Students were enabled to lead their projects using their newly acquired project assessment outcomes were signed off. To support the educator’s assessments,
feedback was obtained from the wider team to provide examples of their

management skills and supported each other through peer exploration. As a peer
group they initiated the development of a self-facilitated support group. Meeting application of knowledge, skills, and behaviour.

weekly they were able to find a space to explore placement successes, challenges,
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and personal development.
In addition, for students across the south east allocated a non-patient facing - -

placement, a project management peer support group was held weekly delivered by TDP TIPSI
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the team.
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Placement development
Ongoing use of student evaluations to develop the placement delivery.

Introduction of educator meetings during the placement for support, feedback and to share learning.

Addition of a welcome meeting discussion guide to aid consistency.
Sharing learning through a standard operating procedure to support other teams at NHS Kent and Medway to

deliver placements.
Working with universities to increase opportunities for non-patient facing placements.

Using a multi student model within a non-patient facing placement provides an opportunity to develop leadership skills
and professional behaviours through peer working that would be difficult to replicate in a single model approach.
Opportunities exist to develop these placements to enable students and educators learning that will benefit the future

workforce and placement capacity.
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